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widely conceded that specific, rather than general, power is
developed by the various studies, and no student is held to
be unworthy of education or impervious to culture, simply
because he is not adapted to the classics or mathematics.
In consequence, the content of studies, rather than the
process of acquisition, has come to be emphasized, the cur-
riculum has everywhere been broadened, and the principle
of the election of subjects has largely been recognized.
It has, however, come to be felt within recent years that
in reacting from the old theory of formal discipline, edu-
cators went too far. While it is still held that emphasis
must be laid upon the specific character of mental train-
ing, there are some generalized powers and values to be
obtained. It is realized that "a general benefit can be
derived from specific training in so far as the person
trained has consciously wrought out in connection with
the specific training a general concept of method, based
upon the specific methods used in that training" (F. A.
Hodge). Thus a student who has once realized the value
of close reasoning through mathematical demonstrations
is likely to develop a general concept of method, and can
hardly be satisfied any longer with slovenly thinking in
other fields; and the fine discriminations discovered in the
classical authors, the balanced judgment used in historical
method, and the accuracy required in the study of the
sciences, may well be abstracted and tend to furnish a
generalized ideal for other lines of endeavor.
Locke's real position on formal discipline. — It would
seem as if this modified form of general power were all
that Locke had in mind. He definitely concedes that
" learning pages of Latin by heart, no more fits the memory
for retention of anything else, than the graving of one
sentence in lead makes it the more capable of retaining

